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PDAC Qualifications and Credentials Committee 
October 11, 2018 

Meeting 
10:00 AM – 3:00 PM 

 
Barbara Christmas Connie Shugart Joni Scritchlow Sharyl Robin 
Bela Moté* Diana Rosenbrock* Judith Hunt Stephanie Hellmer 
Beth Knight Diane King** Julie Lindstrom Sue Jackson 
Carol Weisheit  Elva DeLuna Malia Owen Tamara King 
Christy Allen Faith Knocke Melissa Johnson Tammy Notter 
Cindy Camacho** Jill Enchelmayer Miranda Lin Teri Talan* 
*Denotes tri-chairs 
**Participation by phone 

 
Welcome –Teri Talan, Diana Rosenbrock, Bela Moté, QC tri-chairs 
 
Approval of September 13, 2018 Minutes 

 Motion to approve by Christy Allen. 

 Motion seconded by Barbara Christmas. 

 Motion passes and minutes approved. 
 
Introductions 

 Each Qualifications and Credentials Committee member in attendance introduced themselves as a few 
new faces have joined the committee. 

 
Relationship-Based Professional Development (RBPD) 

 There are two handouts that will be used to facilitate the RBPD discussion this morning. The Overview of 
Key Points from the Center for Early Education and Development at the University of Minnesota 
(Attachment A) and RBPD National Landscape (Attachment B). 

o Attachment A highlights how Minnesota defines and uses an RBPD model within a professional 
learning community (PLC). 

o Attachment B includes Minnesota’s 13 endorsements for RBPD Specialists. The state of 
Washington also uses various types of RBPD Professionals to support early childhood educators. 

 Several years ago, INCCRRA and the Professional Development Advisor (PDA) program piloted a model of 
using advising hours toward an individual’s professional development. This included preliminary 
conversations with the Department of Children and Family Services (DCFS) and how these hours could 
count toward the required hours of professional development staff complete annually. Ultimately, this 
model was not complete. Today’s conversation will expand the use of RBPD into the training system. 

 National Workforce Registry Alliance 
o Joellyn Whitehead attended the annual conference in September. 
o Although she was unable to attend today’s meeting, she shared that other states are sharing how 

RBPD is being used within their professional development system. 
 Typically Illinois has led the way in early childhood initiatives, although; this is not the 

case for implementing RBPD.  

 Part of QC’s goals within the PDAC Strategic Plan – Phase VIII is to shape and test a model of RBPD prior to 
making a full recommendation to DCFS acknowledging RBPD in annual training hours. Piloting an RBPD 
model will test parameters and requirements. 
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 Discussion 
o Who currently provides RBPD? 

 Quality Specialists within the Child Care Resource & Referral (CCR&R) System 
 Mental Health Consultants 
 Professional Development Advisors 
 Preschool for All Coaches 

o Tracking 
 Keep it simple. 
 CCR&R staff already has access to the Data Tracking Program (DTP). 
 How would non-CCR&R staff track/enter RBPD hours? 

o Advisor qualifications 
 Degrees and credentials (i.e. Bachelor’s degree, Gateways Technical Assistance 

Credential). 
o What does RBPD look like? 

 Create/adopt a definition. 
 A coach can provide targeted RBPD to support individualized learning. 
 United States Air Force uses a similar developmental training model. 

o Parameters 
 What percentage of annual training hours can come from RBPD? 
 Is credit given for each hour of RBPD? (i.e. 1:1 or 3:1) 

o Other thoughts 
 If teachers are able to differentiate curriculum for children, coaches can support staff by 

individualizing and personalizing professional development using and RBPD model. 
 Environmental Rating Scale (ERS), as an example, uses site visits and follow-up coaching 

as a link between learning and reflection. 
o Program Administration Scale (PAS) and Business Administration Scale (BAS) 

are other examples that include site visits, practice, and reflection. 
 Community of Practice or Professional Learning Communities (PLC) 

o Teachers identify opportunities for improvement and challenges and receive 
personal coaching and mentoring. 

 Early EdU Alliance through University of Washington – Melissa Johnson shared that 
Highland Community College is a member and pilot participant of the Early EdU Alliance 
as are Morton College and National Louis University.  

o Coaching Companion is a video sharing and coaching feedback app and is an 
integral part of the EarlyEdU Alliance model. It enables students to take what 
they learn in their college courses, apply it to their interactions with children, 
and then reflect upon their practice with peers and faculty. This gives 
instructors the opportunity to provide timely coaching and feedback. Used in 
conjunction with the EarlyEdU Alliance materials, the Coaching Companion 
enables faculty to focus their time on observing student performance and 
giving quality feedback. The process not only builds competence in evidence-
based teaching practices but also fosters valuable coaching skills for early 
learning professionals. 

RBPD Definition 

 The QC Committee needs to define RBPD for Illinois. 

 Discussion: 
o New Head Start standards and Pyramid Model include coaching. However, ‘peer coaching’ is not 

currently acknowledged (i.e. a teacher mentoring another teacher). Additionally, education 
requirements include a minimum of a Bachelor’s degree. A coach must also be a designated, 
unbiased source; this eliminates direct supervisors from coaching employees. 

 A mentee must feel comfortable working with a coach without the pressure of their 
supervisor. 

 A designated coach is able to work individually and confidentially with staff during this 
change process. 
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 CCR&R does not have the ability or capacity to meet with every early childhood 
educator. 

 Directors/supervisors typically do not have enough time to add coaching to their work 
load and are eager to have a designated coach who is trained in RBPD to improve their 
program. 

 However, Head Start does not have any additional funds to pay for a dedicated 
coach/mentor to provide RBPD. They estimated it would take approximately $16,000 to 
mentor eight staff members. 

o Teachstone is a resource used by Head Start that is more affordable – costing 
$3,000 for 33 staff members.  

 Question: How do we help those already receiving RBPD get credit for it? 
o It is the charge of the QC Committee to maximize existing capacity to allow 

staff to get credit for RBPD. The QC Committee will create a pathway and 
parameters by recommending a pilot RBPD model. 

o A pilot would identify parameters of how much RBPD can be used as well as 
outcomes and use toward Gateways Credential competencies. 

 Question: Who is qualified to give RBPD? 
o There is a pool of professionals in the state who have already been identified as 

coaches and/or mentors. 

 CCR&R Quality Specialists 

 CCR&R Infant Toddler Specialists 

 Individuals with a Gateways Technical Assistance (TA) Credential 

 Preschool for All coaches 
 Question: Shouldn’t the Technical Assistance Credential be required to provide RBPD? 

o There are less than 80 individuals throughout the state that have a TA 
Credential. Piloting an RBPD model would incentivize individuals to apply for 
and gain a TA Credential. 

 There is some overlap of CCR&R Quality Specialists who also have a TA 
Credential. 

o In the meantime, the pilot would include those with a certain degree level and 
experience as a coach/mentor. 

 Question: How is RBPD compared to process-based learning? 
o RBPD is inclusive of process-based learning. 

o The Committee used the Washington State Department of Early Learning resources on 
Attachment B as a foundation for an RBPD definition. 

 Relationship Based Professional Development Content Specialist – uses professional 
relationships as a primary method to support professional growth and development for 
adult learners and implements a reflective cycle of inquiry using an evidence-based 
adult learning process of goal setting, observation, assessment, action planning, 
reflection and feedback in specific areas of expertise that support the early learning 
field. Example areas of specialty: special needs, mental health, health, PreK-3rd grade. 

o Washington’s definition narrows RBPD and will help identify parameters, 
qualifications, and pathways to high quality coaching.  

 Question: What is missing or how can we adapt this definition? 
o Relationship Based Professional Development Content Specialist uses 

professional relationships established through formalized agreements, as a 
primary method to support professional growth and development for adult 
learners and implements a reflective cycle of inquiry using an evidence-based 
adult learning process of goal setting, observation, assessment, action 
planning, reflection and feedback to improve practice in specific areas of 
expertise that support the early learning field. Example areas of specialty: 
special needs, mental health, health, PreK-3rd grade. 

o The QC Committee unanimously agreed to this definition of RBPD. 
o Pilot Parameters Discussion 
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 Outreach would be limited to approximately 100–150 people identified as 
coaches/mentors. This includes but not limited to CCR&R staff. Individuals with a TA 
Credential would also be included in the pilot. 

 Question: Any other key groups missing? 
o Consider adding adjunct faculty. 

 For the purposes of the pilot, the QC Committee agrees that the coach should not be a 
direct supervisor to the mentee. 

o Directors could participate in the pilot if providing RBPD at other centers or 
locations where they do not supervise those being coached. 

 Master/Lead Teachers who’s education and experience is higher than their co-workers, 
may need additional training using an evidence-based model in order to provide RBPD. 

 Diane King – Head Start evidence-based report with target outcomes specific to 
grantees. ILAEYC SAM Project. 

 The pilot will develop and test parameters regarding quality control, documentation, 
and answer questions regarding how to use RBPD for credential credit. 

o At the end of the pilot, it will be the charge of this committee to make a 
recommendation to DCFS 

 
RBPD Discussion and Recommendation (Attachment C) 

 RECOMMENDATION: The Qualifications & Credentials (QC) Committee recommends piloting Relationship 
Based Professional Development model(s) in order to learn more about potential RBPD pathways and 
processes.  

o For purposes of the pilot, RBPD is defined as:  
Relationship Based Professional Development (RBPD) uses professional relationships established 
through formalized agreements, as a primary method to support professional growth and 
development for adult learners. RBPD implements a reflective cycle of inquiry using an evidence-
based adult learning process of goal-setting, observation, assessment, action planning, reflection, 
and feedback to improve practice. 

 RATIONALE:  
o Relationship Based Professional Development (RBPD) is a validated model of supporting 

professional growth and development for adult learners. Within a range of Illinois early 
childhood settings, RBPD is currently being utilized in communities of practice and to support 
continuous quality improvement (CQI). Several states are in the process of establishing 
parameters for utilization of RBPD in a variety of ways: e.g. supporting individual advancement 
on the Career Lattice; counting toward mandated annual training hours as required by licensing, 
etc. Illinois has the necessary infrastructure required to implement an RBPD pilot. The pilot 
would inform guidance and parameters for potential future recommendations related to use of 
RBPD in state policies. 

 The Qualifications & Credentials (QC) Committee voted unanimously to approve this recommendation. It 
will be presented to PDAC Steering on October, 17, 2018. 

 
School-Age and Youth Development (SAYD) Credential Competency Framework (Attachment D) 

 The QC Committee was given a copy of the updated SAYD Credential competency framework.  
o In Level 2 – written “(From coursework of credential approved training)” – update to “or”. 

 During the pilot, practitioners received a Gateways School-Age (SA) Credential and/or a Youth 
Development (YD) Credential.  

 Pilot credentials will be expected to renew by December 31, 2019.  During the pilot, everyone who 
received a Youth Development Credential also received a School-Age Credential. 

 Post-pilot, the SA Credential and YD Credential were merged into the School-Age and Youth Development 
(SAYD) Credential. 

 Question: When practitioners renew their SA Credential and/or YD Credential, would they be issued a 
new SAYD Credential? 

o The QC Committee is in agreement to renew pilot SA & YD Credentials as an SAYD Credential. 
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NAEYC Professional Standards and Competencies for Early Childhood Educators (Attachment E) 

 NAEYC has released the first public draft of its position statement on “Professional Standards and 
Competencies for Early Childhood Educators”. This is a revision of the 2009 position statement on “NAEYC 
Standards for Early Childhood Professional Preparation”. 

o On, Monday, October 15
th

, NAEYC is hosting a webinar on the Professional Standards and 
Competencies for Early Childhood Educators. Carol Weisheit will email INCCRRA staff who will 
share the registration link with the QC Committee. 

 Part of QC’s goals in the PDAC Strategic Plan – Phase VIII is to respond to state and national initiatives. The 
QC Committee will take an official stance and inform PDAC Steering to respond by the November 16

th
, 

2018 deadline. Decision Cycle 6 is currently open for public feedback. 
o In this cycle, the professionals in this field have been named Early Childhood Educators. 
o Their professional designations are in three levels. 

 Early Childhood Educator I (ECE I) – Professional Training Program Completers 
(minimum 120 training hours). Inclusive of a broad range of education options. 

 Early Childhood Educator II (ECE II) – Associate Degree Program Graduates 
 Early Childhood Educator III (ECE III) – Bachelor’s Degree Program Graduates and 

Master’s Degree Program Graduates (initial prep) 
o ECE I, ECE II, and ECE III are all prepared and valued as early childhood educators. 

 Although the NAEYC Professional Standards have outlined the knowledge and skills for early childhood 
educators, they have not yet determined a uniform set of competencies.  

o During previous decision cycles, there was a lot of feedback regarding the use of a Bachelor’s 
degree as a baseline to increase the profession. The feedback concluded that this was too high 
and may be considered in the future. 

 Question: Using the Gateways to Opportunity ECE Framework (Attachment F) and Competencies 
(Attachment G), how does the Gateways ECE Credential align with NAEYC’s Early Childhood Educator 
levels? 

o The Gateways ECE Credential has six levels inclusive of a pathway that leads to the completion of 
a Bachelor’s degree. 

 It is possible that a decade from now, the Gateways ECE Credential Levels 1–3 may not 
be needed if the field requires the completion of a degree. 

o NAEYC’s ECE I (120 training hours) is similar to a Council on Professional Recognition’s Child 
Development Associate (CDA) certificate. 

 Illinois workforce data has confirmed that 5–6% of the early childhood workforce holds 
a CDA. Most programs are shifting to use Gateways Credentials. 

o NAEYC has six professional standards and competencies. 
 Standard 1: Child Development and Learning in Context 

 Similar to Gateways Human Growth and Development (HGD) 
 Standard 2: Family and Community Partnerships 

 Similar to Gateways Family and Community Relationships (FCR) 
 Standard 3: Child Observation, Documentation, and Assessment 

 Similar to Gateways Observation and Assessment (OA) 
 Standard 4: Developmentally, Culturally, and Linguistically Appropriate Teaching 

Strategies 

 Similar to Gateways Interactions, Relationships, and Environments (IRE) 
 Standard 5: Content Knowledge in Early Childhood Curriculum 

 Similar to Gateways Curriculum or Program Design (CPD) 
 Standard 6: Professionalism as an Early Childhood Educator 

 Similar to Gateways Personal and Professional Development (PPD) 
o Interestingly enough, NAEYC neglected to include a professional standard regarding Health, 

Safety, and Well-Being (HSW); which is a federal requirement for all early childhood programs. 
o Consensus: The QC Committee will address the issue of missing HSW in the NAEYC professional 

standards in their written response. 
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 Gateways Credential competencies are leveled and measureable. As currently written, 
the NAEYC professional standards and competencies are not leveled or written using 
measureable language. 

o Question: Is leveling educator status equitable? 
 NAEYC levels are a foundational core for the ECE profession. It does not matter what 

setting. 
 The Gateways Illinois Director Credential (IDC) shifted from administration inclusive of 

ECE/School-Age content to using the Gateways ECE or School-Age and Youth 
Development (SAYD) Credential as the core. 

 The Gateways Career Lattice uses the ECE Credential as a foundational core for 
the following credentials: 

o Family Child Care Credential 
o Illinois Director Credential 
o Infant Toddler Credential 
o Technical Assistance Credential 

 The Gateways SAYD Credential and Family Specialist Credential (FSC) do not 
use the ECE Credential as a foundation; therefore, they are not included in the 
career lattice. 

o Comments:  
 Illinois providers already feel frustrated about the ExceleRate Illinois Quality Rating and 

Improvement System (QRIS) and the high levels of education and credentials that are 
required. 

 Clear differences and levels of responsibilities will define the early childhood profession. 

 Similar to the field of nursing – there are different levels of education and 
responsibilities (i.e. Nursing assistant (CNA), Licensed practical nurse (LPN), 
Registered nurse (RN), etc.). 

 There will come a day when everyone in the early childhood field will have the same 
level of education.  

 This will limit opportunities for providers to advance within the profession.  

 Employers, especially in rural areas, already struggle with compensation, 
professional development opportunities, and finding qualified educators for 
their programs. 

o Registry data shows that professionals with a Gateways Credential 
receive higher wages than those without. 

 No Small Matter – a film about early care and education is in the process of scheduling 
regional viewings. Carol Weisheit will email INCCRRA staff who will share this 
information with the QC Committee. 

 Both the Illinois Association for the Education of Young Children (Illinois AEYC) 
and INCCRRA have expressed interest in hosting a regional viewing of No Small 
Matter. More details with be shared once available. 

 Public perceptions of early childhood educators are that of a ‘babysitter’. 

 The nursing field changed perceptions in the wake of a nursing shortage and 
driven by doctors. 

 Funding for equitable compensation for early childhood educators will come 
when a dire need of teachers reaches a critically low point. 

o Illinois and the nation as a whole are almost at the critically low point. 
 Melissa Johnson will work with the ACCESS Committee to draft a written response to 

NAEYC professional standards and competencies.  
 Overall, the QC Committee appreciates language in the NAEYC professional standards 

and competencies in regard to biases and prejudices (Standard 6f) and unification and 
advocacy for the field (Standards 6e). 

 Standard 6f is similar to the Gateways Credential renewal requirements 
inclusive of cultural competence, racial equity, and/or multilingual 
development of children. 
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 Once the NAEYC professional standards and competencies are final, the QC 
Committee may use to strengthen Gateways Credential language. 

 
Announcements/Updates: 

 Diane King – Southeastern Illinois College Action Team is struggling to find qualified teachers for early 
childhood programs. This team is collecting data on yearly tuition rates and has found that: 

o On average, a family in Illinois with two children in child care pays $23,426 annually in tuition. 
o On average, families in southern Illinois pay $13, 830.30 annually for the same two children. 

Centers in southern Illinois are receiving 59% of the state average and are still held to the same 
quality standards. 

 This has caused 16 centers to close within the last 18 months. 
 This is also causing centers to lose ExceleRate Illinois Circles of Quality ratings. 
 There is an immense economic disturbance because of the lack of quality child care. 

o Comments: 
 The teacher shortage is statewide. There needs to be more outreach to high school 

students to promote careers in early childhood. 
 Questions to consider: Is the teacher shortage due to more children and not enough 

teachers? Or less teachers and programs due to less children needing child care? 

 Christy Allen – Illinois Afterschool Network (IAN) is collaborating with INCCRRA to add school-age specific 
trainings on the ilearning portal. 

 Teri Talan – McCormick Center for Early Childhood Leadership received a two-year grant to develop a 
leadership journey initiative for new center directors. This co-hort would provide regional meetings to 
new directors and would align with the Gateways Illinois Director Credential competencies. Parameters 
are in the process of being developed. 

 Julie Lindstrom – PDAC Annual Meeting is November 16
th

, 2018. Please register promptly. 

 Illinois Association for the Education of Young Children (ILAEYC) Growing Futures 2018 Conference is 
October 18-20, 2018. Registration is currently open. 

 Joni Scritchlow – In response to the Latino Policy Forum’s recommendation, a Gateways ESL/Bilingual 
Credential is in the process of being developed. 

o The 18 semester hours of coursework leading to an ESL and/or Bilingual endorsement is only 
available to those with a Professional Educator License (PEL). 

o The Gateways ESL/Bilingual Credential would scaffold knowledge needed at the Associate degree 
level. 

o Some of these Associate level courses could potentially transfer toward the PEL with an ESL 
and/or Bilingual endorsement. 

o Access to these courses will increase the provider capacity when working with bilingual students. 

 Since the Test of Academic Proficiency (TAP) test has been eliminated for students entering teacher 
preparation programs, higher education institutions have seen an increase in teacher preparation 
programs. 

o One concern is that students may struggle to pass the Basic Skills and Content Area tests in order 
to gain a PEL. 

o However, Gateways Credentials may still be obtained for students who have not acquired a PEL. 
 
Adjourn 2:30 PM 
 
FY19 Meetings:  
Third Quarter  

 Thursday, January 31st, 2019 Telenet 1:30 PM – 3:00 PM  
Fourth Quarter  

 Thursday, April 11th, 2019 Telenet 1:30 PM – 3:00 PM 
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Attachment E 
 
DRAFT Professional Standards and Competencies for Early Childhood Educators (36 pages) 
 
https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/resources/position-
statements/public_draft_1.pdf  
 

https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/resources/position-statements/public_draft_1.pdf
https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/resources/position-statements/public_draft_1.pdf
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